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Summary of inspection findings

1. The proprietor provides an education for pupils which successfully integrates effective classroom
teaching and specialist therapies. The proprietor invests in a range of support, such as speech and
language therapy and psychotherapy, to meet pupils’ needs. Leaders provide parents and carers
with frequent and helpful communication, including information about their child’s progress,
attainment and wellbeing. The proprietor and the advisory board visit the school frequently and
review policies and procedures. They check that leaders are taking effective action to bring about
ongoing improvements to the school’s provision. Collectively, leaders, the proprietor and the
advisory board ensure that the Standards are met consistently.

2. Leaders implement a curriculum that meets pupils’ needs successfully. Teachers work with a range
of specialist professionals to support pupils’ learning. An effective and detailed assessment
framework provides teachers with relevant information on pupils’ attainment. Teachers use this
data to plan lessons so that pupils can take the next steps in their learning confidently. Teachers’
detailed planning and use of carefully selected classroom resources engage pupils’ interest and
support their concentration. Leaders provide a range of extra-curricular activities to complement the
formal curriculum. These activities, including different hobbies and sports, reinforce pupils’ existing
interests and provide opportunities for them to develop new enthusiasms and abilities.

3. Highly skilled staff use well-established strategies with unwavering consistency and effectiveness so
that pupils successfully manage their school day with increasing independence. Staff serve as
exemplary role models through their respectful, calm and sensitive approach. They uphold the
school’s code of conduct with discernment, empathy and sophisticated capability. They develop a
deep understanding of pupils as individuals, and provide thoughtful, well-attuned support. This
adept approach helps pupils to recognise, articulate and regulate their emotions. Pupils learn to
respect others, contribute to the school and wider community, interact with their peers, gain
confidence and learn successfully. The overall impact of the staff on the wellbeing of the pupils is a
significant strength of the school.

4. Leaders prepare pupils successfully for life in British society. Through personal, social, health and
economic education (PSHE) lessons and the wider social, moral and cultural education provided by
the school, pupils learn about the liberal values which underpin our democratic society. Staff teach
pupils about money and how to use and manage it. Pupils can take positions of responsibility as
members of the school council and eco-council, and senior school pupils secure appointment as
prefects. Leaders manage any changes which pupils experience in school sensitively. As pupils
transition through the school, staff ensure that pupils are successfully familiarised with new
arrangements and the environment. Older pupils in the secondary school receive effective education
about pathways they might pursue after school. However, leaders do not ensure that careers
education for younger secondary age pupils is fully developed.

5. The proprietor and the advisory board ensure that safeguarding is managed effectively. Staff know
how to respond to concerns about pupil wellbeing and do so promptly. Leaders manage staff
recruitment efficiently so that all the required pre-employment checks are completed before any
adult begins working with pupils.
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The extent to which the school meets the Standards

Standards relating to leadership and management, and governance are met.

e Standards relating to the quality of education, training and recreation are met.

e Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

e Standards relating to pupils’ social and economic education and contribution to society are met.
e Standards relating to safeguarding are met.

Recommended next steps

Leaders should:

e develop the careers programme so that it provides younger pupils of secondary age with more
detailed guidance about future pathways.
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Section 1: Leadership and management, and governance

6.

10.

11.

12.

The proprietor and the advisory board work closely and collaboratively with suitably trained leaders
to promote the school’s ethos and ensure it meets its aims. Leaders promote pupils’ wellbeing
through a carefully and consistently integrated therapeutic approach which enables pupils with
significant social, emotional and mental health needs to re-engage with education and form trusting
relationships.

The proprietor and the advisory board undertake a range of activities to scrutinise the effectiveness
of leaders’ work. For example, they visit the school and receive regular reports from senior leaders
about key aspects of the school’s work, such as safeguarding and health and safety. This enables
them to maintain an accurate understanding of where the school is successful and the areas which
require further development. Leaders draw up suitable plans for the future of the school. The
proprietor and the advisory board provide appropriate oversight to ensure these plans are
implemented successfully.

Leaders ensure that there is effective and regular communication with pupils’ families. Staff provide
parents with regular and detailed reports about their child’s effort and progress in each subject and
their social, emotional and mental health development. In addition, adults contact parents weekly to
update them on their child’s recent activities, achievements and emotional wellbeing. Leaders
ensure that there are formal, planned opportunities for parents to meet with staff to discuss their
child’s progress, attainment and general wellbeing.

Leaders provide parents and prospective parents with relevant information about the school’s aims
and ethos, including through policies available on the school’s website. Leaders maintain effective
liaison with external agencies, including the local authority, children’s services, the police and
educational psychologists. They also report to the local authority when pupils join or leave the
school at times other than the standard transition points.

Staff plan in detail for pupils’ holistic needs, including through individual learning plans (ILPs), which
set out clear strategies and targets to support them to learn and develop. Planning takes meaningful
account of the experience and views of parents, families and pupils. Staff work closely with external
professionals to ensure that where pupils need it, they receive more specialist support. Leaders
work closely with the local authorities that place pupils at the school. They provide relevant
information to local authorities related to pupils’ education, health and care plans (EHC plans),
including information relating to finance and funding.

Leaders ensure that parents can access an appropriate complaints policy on the school’s website.
They respond promptly and effectively if parents raise any concerns. Leaders follow the procedures
set out in the policy and maintain detailed records of any complaints and the actions taken to
resolve them.

The school fulfils its responsibilities under the Equality Act 2010. Leaders maintain an appropriate
accessibility plan. This includes action to ensure that pupils can access the curriculum and the
environment. Leaders take thorough account of pupils’ needs so that the environment is well
planned, such as the use of calming colours and the organisation of rooms to reduce sensory
overload.
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13. Leaders ensure that staff manage risk carefully and rigorously. Staff prioritise pupils’ wellbeing
through the detailed identification of risk and the implementation of appropriate strategies to
mitigate these risks. Suitably trained staff draw up thorough risk assessments which cover the school
premises, educational trips and the welfare of each individual pupil. Staff take account of factors
such as pupils’ mental health needs and their contextual vulnerabilities. Leaders review risk
assessments regularly to ensure they remain effective and provide staff with regular training.

The extent to which the school meets Standards relating to leadership and
management, and governance

14. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation

15.

16.

17.

18.

19.

20.

Leaders implement a curriculum that combines essential academic learning with support for pupils’
social and emotional needs. Many pupils have had extended periods without formal education
before joining the school. Leaders plan carefully to support these pupils’ development of essential
foundational knowledge and skills in reading, writing, mathematics and oracy. They creatively
integrate learning to support pupils’ social and life skills. This curriculum supports pupils so that they
are well prepared to acquire qualifications as they get older. Detailed schemes of work for each
subject, supported by suitable termly and weekly plans, enable teachers to build pupils’ knowledge
and skills.

Teachers possess extensive knowledge of the subjects and pupils that they teach. They take account
of pupils’ learning, health and personal needs. Therapists work closely with knowledgeable teachers
in the classroom. Teachers deploy a variety of strategies, including voice-to-text technology. They
are flexible and skilled in supporting pupils to work independently, with an additional adult or in
groups, using a range of practical, visual and sensory approaches. Highly effective teaching supports
pupils’ social and emotional development alongside their academic learning.

Consistent classroom routines and role modelling by staff help create calm classrooms and enable
pupils to regulate their emotions. Pupils grow in confidence, develop resilience and demonstrate a
steadily increasing capacity to sustain attention. They generally participate constructively in lessons
and contribute maturely to discussions about their learning. Where needed, teachers provide pupils
with movement breaks and time for reflection. This helps pupils to maintain their focus, reduce
anxiety and engage positively with their work.

Over time, pupils develop a thorough understanding of important reading, writing and mathematical
skills. In English, for example, pupils learn how to edit and enhance the quality of their writing. They
study a range of different types of text and apply grammatical rules correctly, such as through the
independent use of adjectives and adverbs. They compare and contrast the portrayal of characters
in The Lion, the Witch and the Wardrobe story and film. In mathematics, pupils undertake a range of
guestions related to decimal addition and convert fractions into percentages confidently.

Pupils develop enjoyment and a full understanding of a range of subjects. For example, they learn
about the structures and functions of plant and animal cells in science, answer questions
successfully about longitude and latitude in geography and use sources of evidence to extract
information about the English Civil War in history. As they get older, pupils enjoy their studies across
a range of subjects, including media, food and information technology. They are well prepared to
study these subjects at a more complex level to achieve accreditation and qualifications that help
them progress on to post-16 education, training and employment.

Leaders ensure that pupils’ progress is understood and supported through an effective assessment
framework. Staff use baseline testing and a range of ongoing assessments to ensure that teaching is
closely matched to, and builds upon, what pupils know and can do. Teachers use this information to
adapt their lessons and provide pupils with written and verbal guidance to improve their learning.
Leaders carefully track pupils’ progress and develop suitably targeted support. As a result, pupils
learn effectively and develop a thorough understanding of the subjects that they study.
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21. Leaders provide a broad programme of activities which complements the curriculum. They link
enrichment opportunities to pupils’ individual targets and include sports, creative activities, science,
technology, engineering and mathematics (STEM), board games and cooking. Staff adapt this offer in
response to suggestions from pupils and their families. As a result, pupils engage enthusiastically,
acquire wider skills and begin to extend their learning beyond the classroom.

22. At the time of the inspection, there were no pupils who speak English as an additional language
(EAL). However, leaders have thorough approaches to early identification to support any pupils who
need it. Staff have an appropriate range of strategies and resources that they can use, when
required.

The extent to which the school meets Standards relating to the quality of education,
training and recreation

23. All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional
wellbeing

24.

25.

26.

27.

28.

29.

Leaders place pupils’ emotional wellbeing at the centre of school life. Many pupils arrive at the
school with significant difficulties in understanding and regulating their emotions. For example, well-
established school routines help to provide a calm, supportive start to each day and transition
between lessons. Staff use consistent strategies, including therapeutic programmes, sensory support
and quiet spaces, to help pupils manage their emotions successfully. The use of strategies, such as
social stories, helps pupils to be well supported to manage changes in their routine.

Leaders prioritise the emotional wellbeing of pupils in all the decisions they take. Many pupils arrive
at the school with significant difficulties in understanding and regulating their emotions. Leaders
provide pupils with well-structured and highly consistent approaches to school routines which help
create a calm environment where pupils feel safe. As a result of this intensive and integrated
approach, pupils learn to regulate, concentrate and communicate successfully. Their attendance and
behaviour improve rapidly, and their confidence grows significantly and sustainably. This
transformation ensures that pupils can access their learning so that they succeed in lessons and are
far better prepared to be successful young citizens in the school and wider community as they
transition into adulthood.

Leaders implement an effective behaviour policy and anti-bullying strategy. They promote clear
expectations of conduct and support pupils to understand these. Staff model courteous, respectful
behaviour which develops pupils’ understanding of how to build healthy relationships. Over time,
pupils develop an understanding of how to behave constructively, willingly seek support from
trusted adults and communicate their needs in appropriate ways. When needed, staff respond
calmly and consistently to support pupils to regulate their behaviour and restore positive relations
between pupils. Pupils are effectively supported to reflect on their behaviour and take responsibility
for their actions.

Staff use assemblies and PSHE lessons, which include appropriate relationships and sex education
(RSE), to promote mutual respect and celebrate differences between members of the community.
Pupils learn about important topics, such as the harms caused by misogyny, homophobia and other
forms of discrimination. Through the curriculum, leaders help pupils to understand the importance
of healthy relationships and how to build them.

Leaders successfully promote pupils’ physical development and their emotional and mental
wellbeing through the physical education (PE) programme. Staff develop pupils’ motor skills and
support their sensory needs through a curriculum which includes gymnastics, dance and sports such
as football, basketball and cricket. Through the PE and PSHE curriculum, pupils learn about the
importance of exercise, sleep and healthy eating. This prepares them well to manage their own
physical wellbeing as they get older.

Leaders ensure the admissions and attendance registers are maintained as required by statutory
guidance. Staff monitor pupils’ attendance carefully and liaise promptly and supportively with
parents and carers when a pupil’s attendance causes concern. This results in pupils sustaining high
attendance levels.
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30. Pupils benefit from the provision of suitable accommodation to support their medical needs. Staff
who are qualified in first aid provide appropriate medical care to any pupils who are injured or
unwell. Staff ensure the safe storage of medicines and maintain accurate records of the
administration of first aid and medication.

31. Leaders’ effective management of health and safety ensures that the premises are suitably
maintained and support pupils’ emotional regulation and safe participation. Leaders maintain
classrooms which are adapted to the pupils’ sensory needs. They ensure that pupils are confident
and safe in the use of the premises. For example, pupils are well trained through regular fire
evacuation drills so that they know how to respond in an emergency. Leaders implement regular
checks and maintenance, including of fire safety equipment, electrical and water systems. They
ensure that pupils are always well supervised.

The extent to which the school meets Standards relating to pupils’ physical and mental
health and emotional wellbeing

32. All the relevant Standards are met.
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Section 4: Pupils’ social and economic education and contribution
to society

33. Leaders ensure that the spiritual, moral, social and cultural (SMSC) curriculum underpins school life.
Through lessons, assemblies, visits and visiting speakers, pupils learn about the importance of
respect for those with different beliefs, identities and cultures in the wider world. For example,
pupils learn about Christianity and the world’s other major faiths in well-planned religious studies
lessons. They visit places of religious worship, including churches and a mosque, and celebrate
World Religion Day. Staff teach pupils about important periods of religious observance such as
Easter and Ramadan. Talks by visiting speakers, such as a member of the local Jewish community,
enhance pupils’ religious understanding. Pupils demonstrate increased respect for others and
engage more openly in discussions about difference.

34. Leaders help pupils to interact with others positively and to develop effective social skills when
working, playing and collaborating with their classmates. Leaders ensure that pupils are well
supported to understand how to take responsibility for their actions. When needed, they provide
additional support to pupils, including through the use of external professionals, to help them reflect
on ways in which to handle social situations calmly and respectfully. As a result, pupils learn about
the difference between right and wrong, and how to model this understanding in their own
behaviours.

35. Staff promote pupils’ understanding of British values, including democracy, and of public institutions
through the SMSC curriculum and through practical experiences. They develop pupils’ understanding
of elections through opportunities to vote on aspects of school life, such as when to hold non-
uniform days. They learn how laws are made and the range of consequences for people who do not
abide by these laws. Trips to local churches, police and fire stations, farms and museums develop
pupils’ knowledge of and respect for public institutions and services within society. This enables
pupils to develop a growing sense of responsibility and understanding of their role within the
community.

36. Leaders enable pupils to develop financial and economic understanding through the curriculum.
Pupils learn about money in their mathematics lessons. Teachers develop this knowledge through
PSHE lessons so that pupils acquire an understanding of budgeting, spending and financial decision-
making. Staff teach pupils to apply this knowledge in real-life situations through shopping in the
local area, having budgeted how they will spend their own money. This supports pupils’ preparation
for adult life.

37. Leaders provide a programme to support pupils’ preparation for their next steps. Staff introduce
learning about different careers through the PSHE curriculum, the personal and social development
programme for older pupils, enrichment activities and input from external advisers. The curriculum
and additional opportunities, including impartial and individualised advice, ensure that pupils are
well supported to make informed decisions about their next steps in education, training and
employment. However, the curriculum is not as well developed for the youngest pupils in the
secondary school. These pupils do not have a thorough, age-appropriate understanding of the
careers available to them.

38. Leaders provide opportunities for pupils to contribute to school and community life, such as through
the eco-council, school council, environmental work and charitable activities. Pupils organise a bake
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sale for the local library, engage in litter picking and visit the local shops and coffee houses so that
they gain experience of being outside school and in the local community. Members of the eco-
council and school council initiate charitable activities such as support for the local foodbank and
fundraising for children’s charities. Leaders appoint pupils in the senior school as prefects and as
head boy and head girl. Staff support these pupils to model positive behaviour and help maintain
school routines.

39. Leaders implement a structured approach to support pupils as they transition through the schooal,
including across the school sites. Staff introduce pupils to new environments gradually through
phased visits, supported by familiar adults and with detailed information shared between staff. They
successfully use strategies such as social stories to prepare pupils for change. In these ways, staff
support pupils to manage transitions with increasing confidence.

The extent to which the school meets Standards relating to pupils’ social and economic
education and contribution to society

40. All the relevant Standards are met.
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Safeguarding

41.

42.

43.

44,

45.

46.

Collectively, the proprietor and leaders ensure that effective safeguarding systems are implemented.
They ensure that staff are vigilant and knowledgeable about the specific needs of pupils. They invest
in supporting pupils’ therapeutic and safeguarding needs through a well-considered holistic
approach. The proprietor and leaders outline these processes appropriately in the school’s
safeguarding policy, which is available on the school’s website.

Well-trained and knowledgeable safeguarding leaders provide thorough, comprehensive training for
all staff, including at induction. The safeguarding team provides staff with regular updates, including
at the morning and end of day briefings. This ensures that staff are knowledgeable and alert to any
signs of concern, including low-level concerns about adults working with pupils. Staff respond
without delay, using the school’s reporting systems appropriately.

Leaders with responsibility for safeguarding respond in a timely and appropriate manner so that
pupils receive the support they need. They liaise effectively with external agencies, including the
local authority, children’s services and the police, and make any required referrals promptly. Leaders
keep detailed safeguarding records and store these securely.

The advisory board receives appropriate safeguarding training. Members of the board undertake a
range of activities with leaders, staff and pupils, including checks on the single central record (SCR)
of appointments and personnel files to ensure these are accurately maintained. They also undertake
routine reviews of leaders’ information related to safeguarding to provide assurance to the
proprietor about the effectiveness of leaders’ work. Additional annual safeguarding audits,
procedures and a review of the policy ensure that the school consistently fulfils statutory
requirements.

Pupils are taught how to raise concerns with trusted adults who respond promptly and supportively.
Staff teach pupils how to stay safe, including online, during PSHE lessons. Leaders implement
appropriate filtering and monitoring of the school’s internet provision and online devices. They
review the effectiveness of these systems regularly and respond promptly to any notifications of
potentially inappropriate use.

Suitably trained leaders implement safer recruitment procedures effectively. No adult begins work
at the school before the required pre-employment checks have been completed. These checks are
maintained appropriately on the SCR and in staff files.

The extent to which the school meets Standards relating to safeguarding

47.

All the relevant Standards are met.
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School details

School
Department for Education number

Address

Phone number
Email address
Website
Proprietor

Chair
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Age range
Number of pupils

Date of previous inspection
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Information about the school

48.

49,

50.

51.

52.

53.

Octavia House Schools, Essex is a co-educational day school located at two sites near Chelmsford in
Essex. Pupils aged five to eleven are taught at the school’s registered address in the village of Great
Baddow. In September 2025, the school opened a second site for pupils of secondary age in the
village of South Woodham Ferrers.

Octavia House Schools, Essex is a special school for pupils who have special educational needs
and/or disabilities (SEND), principally social, emotional and mental health needs (SEMH). The school
is part of the Octavia House Schools Ltd group. The school is overseen by a board of directors, who
receive guidance from an advisory board, and the current chair took up her post in January 2026.
The current headteacher took up his post in September 2025.

The school opened in May 2022. It was first inspected by Ofsted in July 2023. This is the first routine
inspection conducted by ISI.

The school has 58 pupils who have special educational needs and/or disabilities and an education,
health and care plan.

There are no pupils for whom English is an additional language.

The school states that it aims to implement a therapeutic approach which develops pupils’
willingness to learn, their emotional wellbeing, social and life skills and their academic achievement.

© Independent Schools Inspectorate 2026 Octavia House Schools, Essex — April 2026



16

Inspection details

Inspection dates 8 to 10 April 2026

54. A team of three inspectors visited the school for two and a half days.
55. Inspection activities included:

e observation of lessons, all in conjunction with school leaders

e observation of registration periods and assemblies

e observation of a sample of extra-curricular activities that occurred during the inspection
e atour of the school to assess the standard of the premises and accommodation

e discussions with the chair

e discussions with the headteacher, school leaders, managers and other members of staff
e discussions with pupils

e visits to the facilities for physical education

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

56. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

e The Department for Education is the regulator for independent schools in England.

e |Slis approved by the Secretary of State for Education to inspect independent schools in England,
which are members of associations in membership of the Independent Schools Council.

e [Slinspections report to the Department for Education on the extent to which the statutory
Independent School Standards, the EYFS statutory framework requirements, the National
Minimum Standards for boarding schools and any other relevant standards are met.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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